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Appendices  

INSTRUMENT VALIDATION ELSA SPEAK APPLICATION 

 
Validator Name : 

Position/Institution :  

Research Title  : The Effect of ELSA Speak on Students’ English Speaking 

Skills at the Eighth Grade of MTs Zainul Anwar Kraksaan 

Instructions: 

1. This validation sheet was filled out by the principal of MTs Zainul Anwar. 

2. Give an assessment of the use of the video media by giving a check mark (√) 

in the “Yes” column if the question is appropriate, and “No” if the question is 

not appropriate. 

No Assessment Aspects Yes No 

1 Are the indicators in the rubric in accordance with the speaking competency 

to be measured? 

  

2 Do the aspects of pronunciation, fluency, and intonation cover speaking 

skills as a whole? 

  

3 Are the speaking tasks appropriate to the ability level of MTs students?   

4 Do the indicators in the rubric support each other to assess speaking skills as 

a whole? 

  

5 Is each score level in the rubric explained specifically and unambiguously?   

6 Is the use of terms, format, and rubric structure consistent and easy to 

understand? 

  

7 Is the rubric easy for teachers or assessors to use in assessment practices?   

Validator’s Notes: 
.................................................................................................................. 

.................................................................................................................. 

.................................................................................................................. 
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Table of Blueprint of Speaking Test Based on Pronunciation, Fluency, and Intonation 

Indicators 

No Learning Objective / 

Competency Standard 

Assessment 

Indicator 

Speaking 

Aspect 

Test 

Format 

Max 

Score 

1 Students are able to 

speak in English with 

appropriate 

pronunciation, fluency, 

and intonation 

Students are able to 

pronounce English 

words correctly and 

clearly 

Pronunciation Individual 

oral test 

5 

2  Students are able to 

express ideas 

smoothly without 

excessive pauses or 

repetitions 

Fluency Individual 

oral test 

5 

3  Students are able to 

use appropriate 

intonation to convey 

meaning effectively 

Intonation Individual 

oral test 

5 

 

Table of Speaking Assessment Rubric Based on Pronunciation, Fluency, and 

Intonation 

No. Assessed 

Aspect 

Score Brown’s 

Category 

Description of Assessment Indicators 

1 Pronunciation 5 A (90–

100) 

Pronunciation is very clear, accurate, and close to 

native level. Almost no errors in sounds 

(vowels/consonants), word stress, or sentence 

intonation. Matches educated native speaker 

standard. 

  4 B (80–89) Generally clear and easy to understand; minor 

pronunciation errors that do not affect 

comprehension. Errors are very rare. 

  3 C (70–79) Some pronunciation errors that affect 

understanding but still comprehensible with 

effort. Errors rarely disrupt communication; 

stress/intonation may sound foreign. 

  2 D (56–69) Frequent pronunciation errors that interfere with 

clarity and understanding. Stress/intonation often 

incorrect. 

  1 E (11–55) Pronunciation is unclear, with many sound errors; 

very difficult to understand except for listeners 
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used to foreign-accented English. 

2 Fluency 5 A (90–

100) 

Speaks fluently and naturally without unnecessary 

pauses, repetition, or excessive fillers. Sounds 

confident; matches the fluency of an educated 

native speaker. 

  4 B (80–89) Generally fluent with few pauses or minor 

repetitions that do not affect flow. Able to 

maintain conversation smoothly. 

  3 C (70–79) Somewhat fluent but with noticeable pauses or 

fillers; still able to be followed. Can discuss 

practical, social, and professional topics with 

some effort. 

  2 D (56–69) Frequent hesitations, stammering, and repetition; 

ideas are difficult to convey completely. Can only 

manage basic conversation with support. 

  1 E (11–55) Not fluent, many long pauses, choppy and 

disconnected speech; unable to express full 

sentences. Only able to respond with very simple 

utterances. 

3 Intonation 5 A (90–

100) 

Uses appropriate stress and pitch variation 

according to context. Intonation is natural, 

expressive, and similar to an educated native 

speaker. 

  4 B (80–89) Mostly appropriate, with minor intonation errors 

that do not affect meaning. 

  3 C (70–79) Intonation is flat or inconsistent; lacks expression 

but still acceptable. May sound foreign. 

  2 D (56–69) Frequent intonation errors; sentence meaning 

becomes unclear or ambiguous. 

  1 E (11–55) Monotonous or completely incorrect intonation; 

does not reflect the intended meaning at all. 

 

To assess students' speaking skills, this study used a rubric that 

evaluated pronunciation, fluency, and intonation on a scale of 1–5 for each 

test item. The speaking test consisted of 15 items, and each item was scored 
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based on these three aspects, resulting in a maximum raw score of 225 per 

student (15 items × 3 aspects × 5 points). 

To simplify interpretation and allow for standardized comparisons, 

each student's raw score was then converted to a scale of 100. This method 

provided a clear and consistent measure of students' speaking skills 

improvement before and after using the ELSA Speak app. I applied the 

formula: 

𝐹𝑖𝑛𝑎𝑙 𝑆𝑐𝑜𝑟𝑒 =
𝑇𝑜𝑡𝑎𝑙 𝑆𝑐𝑜𝑟𝑒

225
× 100 

 

 

Table of Reliability Statistics of Research Instrument 

Research Variables Cronbach’s Alpha Value Interpretation 

Students’ Pronunciation 0.985 Excellent reliability 

 

Tabel Nilai r Tabel Product Moment 

Taraf Signifikansi 5% dan 1% 

Table of Critical Values of r Product Moment at 5% and 1% Significance Levels 

N r tabel 5% r tabel 1% 

10 0.632 0.765 

11 0.602 0.735 

12 0.576 0.708 

13 0.553 0.684 

14 0.532 0.661 

15 0.514 0.641 

16 0.497 0.62 

17 0.482 0.602 

18 0.468 0.59 

19 0.456 0.57 

20 0.444 0.561 

21 0.433 0.549 
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22 0.423 0.537 

23 0.413 0.526 

24 0.404 0.514 

25 0.396 0.505 

26 0.388 0.496 

27 0.381 0.487 

28 0.374 0.478 

29 0.367 0.47 

30 0.361 0.457 
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Table of Critical Values of Pearson’s Product Moment Correlation (r table) at 5% and 1% Significance Levels 

Correlations 

 A1 A2 A3 A4 A5 A6 A7 A8 A9 A10 A11 A12 A13 A14 A15 TOTAL 

A1 Pearson 

Correlation 

1 .855** .909** .848** .861** .866** .861** .838** .842** .816** .860** .941** .809** .796** .924** .952** 

Sig. (2-tailed)  <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 

N 18 18 18 18 18 18 18 18 18 18 18 18 18 18 18 18 

A2 Pearson 

Correlation 

.855** 1 .816** .732** .774** .619** .825** .683** .860** .730** .829** .792** .774** .753** .841** .865** 

Sig. (2-tailed) <,001  <,001 <,001 <,001 .006 <,001 .002 <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 

N 18 18 18 18 18 18 18 18 18 18 18 18 18 18 18 18 

A3 Pearson 

Correlation 

.909** .816** 1 .848** .861** .832** .820** .797** .707** .829** .765** .887** .704** .831** .897** .914** 

Sig. (2-tailed) <,001 <,001  <,001 <,001 <,001 <,001 <,001 .001 <,001 <,001 <,001 .001 <,001 <,001 <,001 

N 18 18 18 18 18 18 18 18 18 18 18 18 18 18 18 18 

A4 Pearson 

Correlation 

.848** .732** .848** 1 .832** .796** .878** .930** .736** .744** .752** .876** .746** .761** .833** .902** 

Sig. (2-tailed) <,001 <,001 <,001  <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 

N 18 18 18 18 18 18 18 18 18 18 18 18 18 18 18 18 

A5 Pearson 

Correlation 

.861** .774** .861** .832** 1 .798** .902** .767** .759** .882** .847** .915** .778** .927** .927** .936** 

Sig. (2-tailed) <,001 <,001 <,001 <,001  <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 

N 18 18 18 18 18 18 18 18 18 18 18 18 18 18 18 18 

A6 Pearson 

Correlation 

.866** .619** .832** .796** .798** 1 .838** .852** .737** .867** .778** .890** .711** .779** .833** .892** 

Sig. (2-tailed) <,001 .006 <,001 <,001 <,001  <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 

N 18 18 18 18 18 18 18 18 18 18 18 18 18 18 18 18 
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A7 Pearson 

Correlation 

.861** .825** .820** .878** .902** .838** 1 .880** .823** .864** .827** .938** .821** .858** .882** .951** 

Sig. (2-tailed) <,001 <,001 <,001 <,001 <,001 <,001  <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 

N 18 18 18 18 18 18 18 18 18 18 18 18 18 18 18 18 

A8 Pearson 

Correlation 

.838** .683** .797** .930** .767** .852** .880** 1 .747** .794** .758** .856** .790** .717** .774** .893** 

Sig. (2-tailed) <,001 .002 <,001 <,001 <,001 <,001 <,001  <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 

N 18 18 18 18 18 18 18 18 18 18 18 18 18 18 18 18 

A9 Pearson 

Correlation 

.842** .860** .707** .736** .759** .737** .823** .747** 1 .776** .899** .814** .733** .759** .766** .870** 

Sig. (2-tailed) <,001 <,001 .001 <,001 <,001 <,001 <,001 <,001  <,001 <,001 <,001 <,001 <,001 <,001 <,001 

N 18 18 18 18 18 18 18 18 18 18 18 18 18 18 18 18 

A10 Pearson 

Correlation 

.816** .730** .829** .744** .882** .867** .864** .794** .776** 1 .858** .869** .823** .929** .868** .921** 

Sig. (2-tailed) <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001  <,001 <,001 <,001 <,001 <,001 <,001 

N 18 18 18 18 18 18 18 18 18 18 18 18 18 18 18 18 

A11 Pearson 

Correlation 

.860** .829** .765** .752** .847** .778** .827** .758** .899** .858** 1 .841** .850** .858** .869** .916** 

Sig. (2-tailed) <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001  <,001 <,001 <,001 <,001 <,001 

N 18 18 18 18 18 18 18 18 18 18 18 18 18 18 18 18 

A12 Pearson 

Correlation 

.941** .792** .887** .876** .915** .890** .938** .856** .814** .869** .841** 1 .796** .861** .903** .963** 

Sig. (2-tailed) <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001  <,001 <,001 <,001 <,001 

N 18 18 18 18 18 18 18 18 18 18 18 18 18 18 18 18 

A13 Pearson 

Correlation 

.809** .774** .704** .746** .778** .711** .821** .790** .733** .823** .850** .796** 1 .729** .821** .866** 

Sig. (2-tailed) <,001 <,001 .001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001  <,001 <,001 <,001 
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N 18 18 18 18 18 18 18 18 18 18 18 18 18 18 18 18 

A14 Pearson 

Correlation 

.796** .753** .831** .761** .927** .779** .858** .717** .759** .929** .858** .861** .729** 1 .895** .906** 

Sig. (2-tailed) <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001  <,001 <,001 

N 18 18 18 18 18 18 18 18 18 18 18 18 18 18 18 18 

A15 Pearson 

Correlation 

.924** .841** .897** .833** .927** .833** .882** .774** .766** .868** .869** .903** .821** .895** 1 .951** 

Sig. (2-tailed) <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001  <,001 

N 18 18 18 18 18 18 18 18 18 18 18 18 18 18 18 18 

TOT

AL 

Pearson 

Correlation 

.952** .865** .914** .902** .936** .892** .951** .893** .870** .921** .916** .963** .866** .906** .951** 1 

Sig. (2-tailed) <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001 <,001  

N 18 18 18 18 18 18 18 18 18 18 18 18 18 18 18 18 

**. Correlation is significant at the 0.01 level (2-tailed). 

 

Table of Paired Samples T-Test Results 

Paired Samples Test 

 

Paired Differences t df Significance 

Mean Std. Deviation 

Std. Error 

Mean 

95% Confidence Interval of 

the Difference 

  

One-

Sided p 

Two-Sided 

p Lower Upper 

Pair 1 PRETEST - 

POSTTEST 

-8.88889 13.53379 3.18994 -15.61908 -2.15869 -2.787 17 .006 .013 
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Raw Data of Students’ Pre-test Scores 
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Raw Data of Students’ Post-test Scores 
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Figure Students participating in the research during the speaking test session. 
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Figure The ELSA Speak application used for speaking skill practice in the study 
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